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Abstract Promoting resilience prevents maladaptation among economically dis-

advantaged ethnic minority (EDEM) youth. EDEM youth need access to a variety of

assets and promotive factors (i.e., resources) in the family, school, and community

system to counter risks and promote positive adaptation. However, the field lacks a

socio-ecological model of resilience for prevention targeted towards EDEM youth.

We aim to review assets and promotive factors in the family, school, and com-

munity systems to present a socio-ecological model of resilience for the prevention

of negative educational and health outcomes among EDEM youth. We reorient the

social ecologies of EDEM youth from ‘‘at risk’’ to ‘‘at promise’’ focusing on family

and community-centered prevention models. We discuss implications for the design

of prevention strategies as well as their implementation and methodological

challenges.
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Introduction

Universal prevention for economically disadvantaged ethnic minority (EDEM)

youth should target risks associated with poverty and ethnic minority status and

employ a socio-ecological model of resilience. Although researchers have reached a

consensus as to the wisdom of applying socio-ecological systems theory concerning

resilience and prevention, (Gunderson, 2000; Schensul & Trickett, 2009; Trickett,

2009a; Ungar, 2011), a synthesis of how interdependent systems prevent educa-

tional and health disparities among youth who are both economically disadvantaged

and ethnic minority is lacking. Long-standing traditions of examining EDEM youth

from deficit and individualistic perspectives have had minimal effects on reducing

continued health and educational disparities. Moreover, prevention efforts that have

targeted first- rather than second-order change and program design have either

devalued or failed to acknowledge the unique cultural orientation and experiences of

EDEM youth.

In this paper, we will use the village as a metaphor to link the collectivist

orientation of youth from African and indigenous descent with relational ties and

resources across the family, school, and community systems. We present a socio-

ecological model of resilience for prevention among EDEM youth to reorient their

social ecology from ‘‘at risk’’ to ‘‘at promise.’’ We aim to focus prevention on

capacity building in the family and community systems to highlight their

interdependence in promoting resilience among EDEM youth and alleviating

educational (Galster, Marcotte, Mandell, Wolman, & Augustine, 2007; National

Center for Education Statistics, 2011) and health (National Center for Children in

Poverty, 2014; Seidman & Pederson, 2003) disparities.

A Socio-Ecological Systems Perspective of Resilience

Socio-ecological systems theory suggests that the flow of resources and relational

ties across micro- and macro-systems influence the development of children as they

transition into adolescence and adulthood (Bronfenbrenner, 1977; Bronfenbrenner

& Evans, 2000; Kelly, 1986). Social scientists have used a socio-ecological-systems

perspective to identify factors across multiple systems that influence resilience. The

seminal ecology of human development proposed by Bronfenbrenner (1977) has

played a significant role in expanding the focus of resilience from individual traits to

social ecological resources, including social support and family cohesion. The field

of psychology has expanded definitions of resilience to include bidirectional

processes between individuals and their environment across a continuum (American

Psychological Association, 2008; Luthar, Cicchetti, & Becker, 2000; Masten, 2007,

2011; Sameroff & Fiese, 2000). Environment is central to socio-ecological systems,

influencing the emergence of properties and relational ties and their associated

effects on behavior in the microsystem (i.e., child). Thus a socio-ecological systems

perspective of resilience reflects the presence of assets and promotive factors (i.e.,

resources), spanning micro- to macro-systems that contribute to positive adaptation

and well-being among youth (Ungar et al., 2007; Ungar, 2011).
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The village metaphor situates the socio-ecological systems perspective within a

collectivist orientation. The collectivist orientation emphasizes harmony and order

created from relationships across individuals and systems. Well-being is a function

of the communal system and health is collective in nature rather than a focus on the

individual (Myers, 1988; Washington, 2010). It is dependent on deep-rooted cultural

traditions and practices retained among individuals of African and indigenous

descent (Gaines, Larbie, Patel, Pereira, & Sereke-Melake, 2005; Myers, 1988). It

represents a paradigmatic shift from perceiving individuals as segments to be

examined, to individuals in relation to an interdependent network of social

relationships. The collectivist orientation aligns with a socio-ecological perspective,

illustrating how some systems may compensate for a temporary absence of

resources in other systems, how extended family members contribute to child

rearing, and how community agencies collaborate with schools to address the needs

of EDEM youth and their families. The collectivist orientation further explicates

how relational ties to family and community members can buffer adverse

encounters (e.g., ethnic discrimination) faced by EDEM youth (Theron et al.,

2011; Ungar et al., 2007; Ungar, 2011; Windle, Bennett, & Noyes, 2011). By

embedding prevention within a collectivist orientation, implementation and analysis

center on relational ties across the village to include family and community systems.

Using Bronfenbrenner’s (1977) ecological model, Fig. 1 depicts the collectivist

orientation as a macro-system influencing interactions within and among the

Fig. 1 A visual model demonstrating how the collective orientation encompasses strong relational ties
between the family, school, and community systems. The model indicates resilience among EDEM youth
relies on critical relationships across these systems and their role in providing resources and mutual
support
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families, schools, and communities of EDEM youth. The model reflects the value of

formal and informal relational ties across these systems and the role that social

networks play as points of mutual support and resilience (Theron et al., 2011). The

resilience of EDEM youth relies on interdependent linkages that funnel resources

within and across systems in order to increase the capacity of these systems and

reduce the prevalence of negative educational and health outcomes.

A Review of Assets and Promotive Factors for EDEM Youth

Despite the presence of poverty (Lichter, Qian, & Crowley, 2005; National Center

for Children in Poverty, 2014; United States Census Bureau, 2011), a history of

colonization and slavery (Cauce et al., 2002; Holleran & Waller, 2003; Powers,

2006), and discrimination (Fisher, Wallace, & Fenton, 2000; Prelow, Danoff-Burg,

Swenson, & Pulgiano, 2004), the social ecology of EDEM youth includes assets and

promotive factors that reduce negative educational and health outcomes. We use a

socio-ecological systems review of assets and promotive factors for EDEM youth to

demonstrate how familial and communal relational ties and resources reorient the

social ecology of EDEM youth from ‘‘at risk’’ to ‘‘at promise.’’ We focus this

section of the review on family, school, and community systems to articulate their

role in reducing maladaptive behaviors (e.g., risk-taking behavior, academic

failure).

Family

The village for EDEM youth and their families is comprised of an extended network

of siblings, non-custodial adults, and neighbors. The family system includes the

main caregiver as well as other members (e.g., siblings and grandparents) and

extended family. Siblings in the family system can reinforce the teachings of their

parents and even act as surrogate parents (Chand & Thoburn, 2005; Ripke, Huston,

Eccles, & Templeton, 2008). Ripke et al. (2008) found that older siblings were

important in modeling positive behavior and providing academic support to younger

siblings in Latino families. A review of childrearing practices among African

American single-parent families found that single mothers relied on co-parenting

and extended family members for social support (Jones, Zalot, Foster, Sterrett, &

Chester, 2007). The family system for EDEM youth illustrates the valuable role of

extended relationships beyond the immediate parent–child dyad that have positive

implications on developmental outcomes.

The collectivist orientation envisions family interdependence as an endpoint

among EDEM youth, with a specific focus on family cohesion (Brown, 2008;

Springer et al., 2004; Theron et al., 2011; Yates, Egeland, & Sroufe, 2003). A

review of family prevention programs suggests that family bonding and cohesion

deter youth’s engagement in deviant behavior (e.g., truant activity and crime;

Perkins-Dock, 2001; Springer et al., 2004). Caldwell, Horne, Davidson, and Quinn

(2007) found that building trust among family members has several benefits for

African American parents. In examining the Family Solutions Program, the authors

reported that participants demonstrated a significant reduction in stress and
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moderate improvements in family functioning (Caldwell et al., 2007). Family

cohesion strengthens bonding and social support and has positive benefits for youth

as they transition across other systems. For example, parental support and

involvement promote self-regulatory skills and positive psychological adjustment

(Brody, Dorsey, Forehand, & Armistead, 2002). The work of Kuperminc, Darnell,

and Alvarez-Jimenez (2008) further specifies how increased parental involvement

improves academic adjustment among Latino youth. Parents, as advocates, play a

critical role in assisting their children in navigating the public school system and

transitioning into new cultural environments.

Valuing cultural traditions and practices often teaches children about their racial

and ethnic heritage and promotes pride (Hughes et al., 2006). A positive ethnic

identity gives minority youth meaning and a sense of belonging in relation to their

social ecology (Williams, Tolan, Durkee, Francois, & Anderson, 2012). For

example, Sellers, Copeland-Linder, Martin, and Lewis (2006) found that African

American youth who reported receiving positive messages about their ethnic

heritage and beliefs from parents had higher levels of psychological well-being.

Positive racial and ethnic socialization promotes positive self-regard, lowers

negative affect, and demonstrates positive effects on academic attainment (Hughes

et al., 2006). Relying on cultural traditions and interdependence in the family

system contributes to positive academic and behavioral outcomes in school among

EDEM youth (Hughes et al., 2006; Kuperminc et al., 2008).

School

Non-custodial adults and peers, as well as resources in schools, are part of the

village for EDEM youth and their families (Jonson-Reid, Davis, Saunders,

Williams, & Williams, 2005; Perry, Dewine, Duffy, & Vance, 2007; Scales &

Taccogna, 2001). For example, positive relationships with teachers and other school

personnel play a significant role in increasing academic and school engagement and

reducing aggressive behavior (Burchinal, Peiser-Feinberg, Pianta, & Howes, 2002;

Meehan, Hughes, & Cavell, 2003). Research conducted by Decker, Dona, and

Christenson (2007) revealed that positive relationships with teachers promoted

higher levels of social competence, school engagement, and decreased school

suspension among African American youth. A previous study conducted by Jonson-

Reid et al. (2005) found that when economically disadvantaged African American

youth received constant encouragement from mentors in school, they exhibited

higher levels of self-efficacy and self-esteem.

Having strong ties in the school system may be highly valuable for both EDEM

youth and their families. The school system provides opportunities to implement

culturally responsive practices through school climate and family collaboration

(Roeser, Eccles, & Sameroff, 2000). Curricula that effectively integrate culturally

relevant instruction and programs are particularly important for EDEM youth.

Powers (2006) demonstrated that Native American youth perceive culturally

responsive curricula as an important factor in completing school. The ability of

teachers and school personnel to adapt learning environments to reflect the nuanced

ways in which EDEM youth learn contributes to improvements in efficacy and
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social competence (Moore-Thomas & Day-Vines, 2010). Moreover, designing

curricula and cultivating a school climate that values the cultural traditions of

EDEM youth and their families reflects a model of inclusion. Evidence reveals

higher academic achievement occurs among EDEM youth when the school system

collaborates with the family system (DeCuir-Gunby, Martin, & Copper, 2012;

Kuperminc et al., 2008; Velsor & Orozco, 2007).

Community

The community system (i.e., human and cultural resources situated in localities) of

EDEM youth is also part of their village. For example, Theron et al. (2011) found

that ethnic minority youth accessed churches and relied on cultural traditions in

their localities as formal social networks to build their sense of identity. When the

school serves as an extension of the community, the community system can

provide services for EDEM youth and their families that not only address

academic needs, but also improve psychological and physical health (DeCuir-

Gunby et al., 2012; Kuperminc et al., 2008; Marek, Brock, & Sullivan, 2006;

Powers, 2006). Economically disadvantaged families may need to access a

combination of educational and social services (e.g., meal services); in response,

the community system serves as a bridge to resources and other forms of support

(Holleran & Waller, 2003; Marek et al., 2006; Powers, 2006). Furthermore, the

community system can become an important extension of the family system by

addressing psychosocial development (e.g., civic engagement attitudes), life skills

(e.g., career planning), and supervising youth when they are no longer in school

(Ginwright, 2007; Ginwright & Cammarota, 2007; Henderson & Green, 2014;

Lee, Borden, Serido, & Perkins, 2009).

Relational ties within the community system become important resources in

building social networks and buffering risks found in the neighborhood and school

(Gardner & Brooks-Gunn, 2009). For example, several bodies of work have found

that when EDEM youth access community organizations during out-of-school time,

they are less likely to become involved in delinquent and other risk-taking behaviors

(Anderson, Sabatelli, & Kosutic, 2007; Berg, Coman, & Schensul, 2009; Henderson

& Green, 2014; Kahne et al., 2001). Community systems, through organizations,

can provide services to parents and caregivers that build knowledge and skills

needed to navigate the public school system and stressors within their neighborhood

(e.g., low educational attainment). Village of Wisdom (2015), a non-profit

community group, works with parents and EDEM youth on positive socialization

practices, education, and awareness regarding parental rights in public schools. The

community system, therefore, acts as an important point of prevention for EDEM

youth and includes a network of services, organizations, and agencies that respond

to the needs of their families.
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The Socio-Ecological Model of Resilience for Prevention

Our review of family, school, and community systems outlines the role each plays in

promoting positive educational and health outcomes among EDEM youth. We use a

socio-ecological model of resilience for prevention to focus on resources directed at

family and community-centered models, where the school system becomes an

extension and partner of the community system. The interdependence of these

systems relies on their capacity to strengthen relational ties and mobilize collective

resources (Cameron, Lau, & Tapanya, 2009; Theron et al., 2011; Ungar et al.,

2007). In Fig. 2, interagency capacity building, increased relational ties, and

resource sharing become essential in promoting resilience and prevention. Our

model of resilience for prevention is based on two main premises, in which we

examine: (1) youth outcomes in relation to their social ecology, and (2) the social

ecology of youth in relation to the family and community. The socio-ecological

model of resilience for prevention targets youth as a secondary unit of analysis and

directs systems change at the family and community level (Trickett 2009a, b).

Family-Centered Models

Increasing family resources and strengthening cohesion among family members

reduces the prevalence of maladjustment (Brody et al., 2002; Kuperminc et al.,

Fig. 2 A visual model demonstrating how a socio-ecological model of resilience for prevention aims to
build capacity at the family and community-centered level. The model proposes resilience among
EDEM youth is dependent on building capacity across the family and community system and targeting
focused efforts toward improving relational ties, fostering social enterprise, collective well-being, and the
ways in which families and communities cycle and retain social and economic resources
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2008). Focusing on family-centered models may address the challenges EDEM

youth and their families experience when attempting to access resources needed to

maintain well-being and transition from impoverished conditions. Family-centered

prevention should take into account the unique structural barriers EDEM families

encounter when accessing employment, education, and other social services. Social

support for parents and caregivers, parenting strategies, and linking family members

to employment and education opportunities decreases the propensity of EDEM

youth to experience academic failure and participate in risk-taking behavior (Chand

& Thoburn, 2005; Cleek, Wofsy, Boy-Franklin, Mundy, & Howell, 2012; Sandefur

& Meier, 2008).

Cleek et al. (2012) presented one model of family centered prevention through

the Family Empowerment Program, a multisystem model designed to reduce mental

health stressors among economically disadvantaged families. The model uses the

entire family in treatment, employs a strength-based family therapeutic approach,

and develops formal links to a resource team to support family transitions in their

localities. Valuing the unique ethnic experiences of families and extended family

ties, the program integrates former families to serve as advocates in educating new

families about services and navigating socioeconomic challenges. Cleek et al.

(2012) suggest connecting families to resources such as housing, childcare, and

financial support in a central and accessible location improves their ability to access

mental health treatment. Preliminary findings showed improvements in coordinated

efforts across agencies, parenting skills, family preservation, and declines in mental

health symptoms among family members. An analysis of immediate family

outcomes revealed attendance in the program helped secure housing and medical

benefits and decreased problem behaviors of children in schools.

Family-centered models see the family of EDEM youth as a source of strength,

contributing to their success in schools and communities. Family-centered

prevention engages families in mobilizing systems change by becoming active

decision makers (Caldwell et al., 2007; Velsor & Orozco, 2007). The work of

Slaton, Cecil, Lambert, King, and Pearson (2012) models how parents and

caregivers act as coaches to other families as well as provide support in monitoring

service outcomes and funding decisions. Poverty reduction models, such as social

entrepreneurship (SE), are gaining momentum in international contexts. SE

provides small business opportunities for impoverished families to mobilize

economic resources and build local capacity (Alvord, Brown, & Letts, 2004).

Diochen (2013) found that families demonstrated a slight increase in annual

earnings when they relied on cultural resources and their collective power to provide

services in their locality.

Community-Centered Model

Targeting the community system reframes the social ecology of EDEM youth from

‘‘at risk’’ to ‘‘at promise’’ by transforming the environments of EDEM youth and

their families (Wandersman & Florin, 2003). Collectively, youth, their caregivers,

and community leaders guide prevention design and work to sustain programs

(Guerra & Knox, 2008; LaFromboise & Lewis, 2008; Tendulkar, Buka, Dunn,
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Subramanian, & Koenen, 2010). Community-centered prevention models recognize

community members, agencies, and organizations as extensions to EDEM youth

and their families and as critical partners in increasing their access to basic needs

such as food, housing, and health services (Wenz-Gross et al., 2012). Ryan, Head,

Keast, and Brown (2006) suggest that community-centered models also leverage

cultural, social, and human resources in determining community needs and

designing prevention. For example, the Zuni Life Skills Development Program

worked with tribal members, families, and community leaders to design a

prevention strategy associated with suicide reduction. Emphasis on indigenous

beliefs, community collaboration, and program implementation in schools led to a

decrease in suicidal ideation among youth (LaFromboise & Lewis, 2008).

As community members, agencies, and organizations improve the capacity of

EDEM youth and their families to thrive and achieve financial stability,

communities gain engaged partners who can lead program sustainability efforts

(Haight, Bidwell, Marshall, & Khatiwoda, 2014; Ochoa & Nash, 2009). The

Communities of Care model was designed to facilitate partnerships between parents

and other caregivers and providers in order to improve mental health outcomes

among youth (Dobbie & Fryer, 2011; Wenz-Gross et al., 2012). Parents and

caregivers worked in community agencies to act as liaisons, provide support, and

help coordinate services. The success of this model relied on using parents and

caregivers as ‘‘experts’’ and then linking them to other resources in community

agencies and schools (Wenz-Gross et al., 2012). The ability to link multiple

agencies with the experiential knowledge of caregivers, who often lacked a college

degree, had several benefits for youth and their families, including increased

advocacy efforts in the school and juvenile justice system. Reflections from multiple

agencies revealed increased family efficacy towards accomplishing goals, accessing

resources, parental involvement, and partnerships with schools.

The community system represents varied organizations and agencies that serve in

critical roles in the development of EDEM youth. Community systems become

essential spaces for youth and families to congregate, reducing feelings of alienation

(Emshoff & Brounstein, 2002). Many EDEM communities face numerous

challenges, but collective efforts across multiple agencies show promise in

sustaining educational and health outcomes. For example, the Harlem Children’s

Zone is another community-centered model designed to improve youth’s academic

and health outcomes by focusing on organizational resources within their

community. The model addresses youth development from birth to college

readiness by providing early childhood programs, health services to families, and

linkages with community partners. Youth have demonstrated improvements in

academic outcomes, and some of the poorest youth in the neighborhood reported

significant academic gains (Dobbie & Fryer, 2011). Community-based agencies in

the Zone also worked with families to reduce environmental triggers associated with

high levels of asthma among youth. Education services accompanied by advocacy

with residential managers and pest-control services led to a reduction in infestation

and asthma-related symptoms (Spielman et al., 2006).
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Methodological Challenges Associated With a Socio-Ecological Model
of Resilience for Prevention

We illustrated a socio-ecological model of resilience for prevention by examining

EDEM youth in relation to their social ecology, specifically their family and

community systems. Implementing the model using family- and community-

centered approaches may demonstrate positive effects, but there are research and

evaluation challenges. Methodologies have to consider the complexity of systems to

include sociocultural diversity. Each system also displays variation in how resources

cycle from one system into another, adaptive response, and successive behaviors

(Kelly, 1986). Capturing these processes in systems can be problematic if only

traditional methodologies (e.g., solely relying on quantitative metrics) are

employed. Evaluation may consider methodologies that capture how social

entrepreneurship improves the economic stability of a community and families

over time and how these improvements translate to improved mental health

outcomes within the family and child. Research methodologies may need to include

hierarchical linear modeling and mixed methods designs to capture the extent of

strengthening relational ties across the family and community system on youth

outcomes such as educational attainment.

The use of multiple methodologies, including mixed methods, contextualizes

unique interactions and relationships within and among systems. Employing

multiple methodologies may capture these complex interactions by engaging in

analysis at multiple system levels (Creswell & Plano Clark, 2011; Trickett,

2009a, b). Knowledge in advanced statistical analysis, such as using hierarchical

linear models, may reveal how systematic changes at the community or

neighborhood level shifts economic outcomes for families and academic outcomes

for youth. Integrating social network analysis in research designs may be able to

assess how integration of service providers improves health access among EDEM

families and health outcomes (Feinberg, Riggs, & Greenberg, 2005; Schensul &

Tricket, 2009). For example, Feinberg et al. (2005) used social network analysis to

evaluate community cohesion across service providers and the extent to which

youth and their families increased access to selected services. Integrating qualitative

methodology, such as ethnography and interviews with community members, may

be useful in broadening knowledge on key properties in each system, including

practices and cultural rituals (Campbell, Patterson, & Fehler-Cabral, 2010; Schensul

& Tricket, 2009). Fagan, Hanson, Briney, and Hawkins (2012) conducted an

evaluation of the Communities That Care (CTC) model across several communities

over 10 years, interviewing key administrators, service provider leaders, and school

personnel to gain insight on program fidelity and the extent to which the model

improved youth and family services. Similarly, using approaches such as

longitudinal multi-level designs could demonstrate system level changes over time

(e.g., interagency collaboration, employment) and associated effects for EDEM

youth and their families.

Measuring outcomes and evaluating effectiveness of prevention strategies using

family- and community-centered models should also consider the extent to which

change occurs within and among systems, program fidelity, and the buy-in needed
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from community members. Trickett (2009a) suggested that the assessment of

community-centered prevention programs should include an analysis of the system

and the individuals within it (e.g., multiple stakeholders), the collaborative

relationships that occur, and resources that support community development

initiatives. Community-centered preventions may be challenging given the unique

needs of stakeholders across various contexts and larger sociocultural issues like

political shifts and funding. Accurate measurement of outcomes and evaluation

requires sustained efforts in obtaining buy-in at multiple levels, including

commitment from universities embedded in EDEM communities. The extent of

this work requires significant time, expertise, and commitment. The time needed to

conduct more complex research designs is challenging given budgetary constraints

and pressures to focus on short-term outcomes.

Lastly, there needs to be more development in instrumentation, specifically in

terms of how resilience is measured. According to Windle et al. (2011), there are at

least fifteen measures of resilience in existence, each taking a different approach.

The instruments vary as to their reported reliability and validity, with many

reporting poor or even no evidence of either. In addition, many of these measures do

not adequately address resilience from a socio-ecological systems perspective or

target EDEM youth populations. In other words, many of the scales were normed on

adult populations, although they are frequently used to understand resiliency in

children and youth. Also, these scales should be culturally relevant and capture the

socio-cultural experiences of EDEM youth and their families (Knight, Roosa, &

Umana-Taylor, 2009). In order to obtain valid results, it is paramount that these

instruments address how multiple systems influence each other and youth outcomes.

Limitations Associated With a Socio-Ecological Model of Resilience
for Prevention

In proposing the socio-ecological model of resilience for prevention, there are some

limitations in our review and translating this model to practice. Given that

discrimination and institutional racism continue to exist in the U.S., building

coalitions and partnerships will require a shift in the way we address EDEM youth,

their families, and communities. EDEM youth and their families are often viewed as

victims and sole contributors to their dysfunction (Marek et al., 2006). Conse-

quently, many EDEM populations do not trust researchers or practitioners, which

can create contentious relationships. Significant work is required to reduce

communication barriers across multiple systems and alleviate racial tensions and

distrust, especially in schools and with community agencies. Community psychol-

ogists, for decades, have used participatory research and analysis primarily targeted

at the community system (Berg et al., 2009; Campbell et al., 2010; Fagan et al.,

2012; Slaton et al., 2012) and can provide useful models. The field offers numerous

examples in modeling socio-ecological systems theory in research and prevention

(Kelly, 1986; Schensul & Trickett, 2009; Trickett, 2009a, b).

Additionally, individuals influence the behavior of systems, and these systems

may change as EDEM families, community leaders, and agencies transition.

Economically disadvantaged populations often present the most challenge in
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retaining buy-in due to mobility issues and the transient nature of many EDEM

families. Individuals aiming to implement a socio-ecological model of resilience for

prevention must consider how housing, transportation, and employment may

interfere with the fidelity of prevention. Caldwell et al. (2007) demonstrated that

attrition in prevention programs often occurs among families most at-risk and

challenged by social stressors. In addition, LaFromboise and Lewis (2008) revealed

that sustaining prevention efforts in Native American communities was challenging

when school leadership transitioned and priorities among community members

shifted. Prevention efforts using a family and community-centered approach must

be able to adapt to the shifting needs of EDEM families and communities.

Our model uses a collectivist orientation to capture the cultural values of EDEM

youth of African and indigenous descent, while also highlighting prevention

anchored in culturally responsive practice, focusing on the assets and promotive

factors of ethnic minorities who have experienced colonization and institutional

racism in the U.S. We understand that anchoring prevention in cultural orientations

may be problematic given the varied ways in which familial and communal ties

manifest across EDEM communities. We employed a collectivist orientation as a

lens to articulate a model of resilience for prevention when working with EDEM

populations and as a counter to an individualist orientation. Critics may argue that

culturally anchored preventions do not necessarily demonstrate greater benefits than

generic preventions. We understand that further research is required to determine

the nature and extent of variation between specific cultural orientations and

associated outcomes among EDEM populations.

Conclusion

There is a popular idiom among researchers, practitioners, and politicians—‘‘it takes

a village to raise a child’’—this is particularly true in attempts to decrease the

educational and health disparities that exist among EDEM youth. A ‘‘village’’

model is an extension of the cultural orientation of EDEM youth and relies on our

ability to improve health and build capacity across their social ecology. When we

focus on the social ecology of EDEM youth-, family- and community-centered

prevention models, we build systems that reduce the prevalence of maladaptation

and promote positive adaptation. Prevention focusing on interagency capacity,

strengthening coalitions, and engaging community members in decision-making and

advocacy will potentially reduce the continued disparities that exist in education and

health among EDEM youth. The resilience of EDEM youth revolves around the

simultaneous capacity of their family and community systems in providing adequate

resources. Zaff (2011) argued the key to transforming our prevention efforts is

reaching outside our silos to leverage the capacity of families and communities in

collectively addressing the needs of EDEM youth. The proposed model examines

EDEM youth resilience within the village metaphor to shift our current practices

into models that transform systems and trajectories for EDEM youth.
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